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SLAVERY 
 

  

 

 

• UK 

Country: 

 

 

• Lower Secondary multiracial school 

School Type: 

 

 

• 13-14year olds 

Age: 

 

 

• approx. 10 lessons – approx. 2 per unit    

Duration of project work: 

 

 

• Understanding the concept ‘slavery’ 

• Growth of and social, economic, health, power issues related to the slave 

trade (18th century) and its abolition in the 19th century 

• Understanding underlying issues of power, money and control  

• Defining modern day slavery (life as a slave) 

Thematic Strands: 
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• Analysing the concept of slavery in past times (life as a slave) 

• Defining modern day slavery (life as a slave) 

• Exploring similarities and differences between historical and 

contemporary slavery 

• Understanding and identifying bias in text in historical and contemporary 

sources 

Thematic Strands: 
 

 

• Humanities (History); Citizenship; English 

Interdisciplinary links: 

 

• Inspired and designed by the ADiBE Team at Queen Katharine Academy, 

Peterborough, UK 

Authors: 
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Planning 
Key Concepts/ideas 

Humanities/Citizenship 

National Curriculum 

 

(Factual and conceptual) knowledge 

a) Cause and effect: understanding the concept of 

slavery/human rights/injustice  

b) Triangular Trade  

c) Life as a slave from different 

perspectives/bias/oppression 

d) Abolition of Slavery 

e) Applying understanding to the concept of 

modern-day Slavery  

f) Comparing similarities and differences  

 

4Cs Content 

Knowledge (factual, conceptual, procedural, meta-cognitive) 

Procedural knowledge and metacognitive ‘knowledge’   

In this Unit focus on bias and perspective 

● Raising awareness of bias/ textual analysis 

● Interpreting historical concepts from different perspectives 

● Co-constructing a blog focussing on different perspectives 

of slavery 

● Procedural understanding of text analysis 

● Experiencing and evaluating multimodality (texts, sources, 

using digital means) 

● Reflection: Keeping a Learning Log for reflection (what 

three new things I learned, two things that surprised me, 1 

question I’d like to ask) 

Affective Goals ● To demonstrate empathy 

● To build confidence in expressing opinions 

● To feel a sense of achievement 

Teacher mentoring learning 

Peer mentoring in groups 

Cognitive Development 

Thinking skills/problem 

solving 

Opportunities through different types of scaffolded 

tasks to a develop thinking skills using subject 

embedded CDFs which: Describe, Define, Classify, 

Explain, Explore, Evaluate and Report (related to the 

concepts and ideas) (see task specific list) 

4Cs Cognition 

Cognitive Discourse Functions 

(HOTs check on tasks) 

Providing opportunities for student-led inquiry 
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Literacies (English and History) /English (National Curriculum) 

● Differentiated tasks for different levels of language exploring genre, purpose, 

style and tenor. Linking with L1 English literacies for writing a historical 

report, writing a blog, using connectors to change simple sentences into more 

complex writing (depending on the level) 

● Scaffolded opportunities for languaging in different modalities and in 

different groups – with scaffolded support always available.  

● Raise awareness of the language of history orally and in guided writing 

Specific emphasis on developing students understanding and use of:  

(i) The language of historical account (why events happened in certain 

ways) 

(ii) Consequential Explanation  

(iii) Analytical exposition (putting forward a point of view) 

(iv) Inquiry-based language 

4CsCommunication 

Use the Language Triptych for developing literacies 

Language of - key words, phrases, connectors and genre 

awareness associated with theme 

Language for - language needed to carry out tasks according 

to individual needs 

Language through- development of the language of history 

(discourse) learners  need to language their learning through 

knowledge pathways involving doing, organising, 

explaining and arguing tasks which highlight CDFs 

Intercultural Understanding  

Global/social: 

Social justice and fairness, what kind of world do we live in? 

How does this impact on individual culture and cultures? 

Subject-oriented: 

Acknowledging different perspectives 

Appropriate use of non-biased language 

4Cs Cultures 

 

Social justice, intercultural understanding of sensitive issues and 

cultures of academic literacies (see task specific list) e.g. use of 

spirituals and art 

Learning outcomes In summary (detail in National Curriculum 

documentation) 

Differentiated according to: 
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(National Curriculum) ● To demonstrate (in different ways depending 

on  individual) critical understanding, cause 

and effect, using different modalities, of the 

development, abolition and contemporary 

versions of slavery 

● To demonstrate indiviudal linguistic 

progression through: i) contributing to the 

Word Wall; (ii) creating a blog and (iii) pair/ 

individual contribution to the plan for World 

Day Against Trafficking (iii) design a poster 

advertising the anti-slavery charter 

● To use  Learning Log effectively 

● To have demonstrated capacity to work in a 

group  

English Language competence 

Confidence (time spent in UK, time spent in UK schools, languages 

spoken at home etc) 

 

 

Note: there are no times allocated to the tasks and activities since these depend on the students and their specific needs. 

It is usual that each strand will take approximately one or two lessons. Seeing diversity as positive for enriched learning is key for these classes 

ADiBE principles: throughout this thematic study teachers have collaborated and planned 
together using the principles discussed:  

a) teachers (and learners) as designers of learning (doing, organising, explaining and arguing opportunities for learners); dialogic classrooms (making 

CDFs visible and used, opportunities for languaging learning with peers and teacher, problem-solving and meeting challenges); transparency (learning 

logs, mentoring); learner-centredness (different groups, differentiation a norm, student voice); multimodality (using different models S, R, L and W; blog, 

glogster. Digital word wall etc) Scaffolding (by each other and with peers, teachers scaffolding through learning log and learning conversations) with a 

specific interest in developing the language of history and present-day language for events organisation (support through tasks design and word wall, 

learning logs etc). 
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UNIT 1. LESSON PLAN: SLAVERY, FREEDOM AND HUMAN RIGHTS 

Class: Year:  8 Lessons: 1-2 Date  

Learning Objectives: 
History ● To elicit prior knowledge and understanding  of slavery 

● To understand and define slavery 
● To understand what it means to be free 
● To understand human rights 

English ● To create a whole class word wall to classify words and phrases in a differentiated way (single new 

nouns/verbs/adjectives words for all; to identify key phrases for factual information; to identify key phrases for 

opinions and bias) – the wall can be use in different ways for some learners to classify, others to provide 

scaffolding and others to be creative an extend their capacity to express/report on historical events). Use the 

headers of the Language Triptych (language of, for, through). Emphasise the CDF phrases. 

● To use notebooks for creating a Learning Log used to link their history and their literacies (English language 

skills) 

Tasks: 

 

 

Students work in groups/pairs according to different requirements of differentiated tasks in G= group work; P=Pair 

work; I=individual work; C= whole class. 

The inclusive pedagogic approach adopted in the school means that learners are constantly working in different ways 

according to their own needs. Scaffolded tasks and mentoring learning are hallmarks of the lessons (e.g. through the 

Learning Log and through Learning Conversations). All tasks are differentiated tasks – this is not always clear 

throughout the units.  

There are 5 tasks and One Plenary in this Unit 
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Materials: Find Materials for Unit One  here, in the online unit folder.  The student materials (originally PowerPoints) are followed 

by Teachers’ Notes and word documents.  

Task 1 To explore the nature of freedom Unit 1, Task 1. The teaching unit used follows the unit plan.  

● Sort these pictures into two groups and explain why. (Images of a prisoner and a slave - Statements to match 

pictures) [organising] I/P or G (I think a slave is …) 

● Work in small groups/pairs to add your own ideas to this list.  

o Free to travel - language carefully scaffolded (emphasis on                                                                                                                  

simple constructions) doing/describing] 
o Access to facilities e.g. hospital treatment                                                     
o Basic necessities e.g. food, water 
o Education 
o Citizenship e.g. can vote 
o Marry                                                                                     [use of Word Wall for classifying /Language 

Triptych] 

Task 2 To explore the nature of Human rights  

● Consider 4 human rights Acts [C] 

● In pairs, read the laws and match them to their definition [P] 

● Consider the human rights acts defended in two given cases [I/P or G] 

● List the rights you would like in your school. 

Task 3 Language practice of key sentence constructions 

● I have the right to 
● I have the right to … but can’t  
● Consider which human rights are violated in selected images via a sentence opener - The human rights violated in this 

picture are ...because... 
● Language of definitions:  define a … / I think … a scientist is someone who … (e.g. does experiments) 

https://drive.google.com/drive/folders/16744GEiMP9s3K9VcyTL_jmvIgp0Szmbj
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Task 4  To introduce the theme of the slave trade through song and images [optional] 

Youtube clip of ‘wade in the water’ with lyrics in subtitles 

https://www.youtube.com/watch?v=fxZ4H-gq_lc 

Extension literacy activity – simple text analysis (download the words of a song, circle words you know and recognise, 
compare and decide which are key meaning words  

Task 5 Blog entry: to explain the difference between a slave and a free person [explaining] 

Using the information from tasks 1 and 2, work with a partner to explain the difference between a slave and a free 

person.  Be ready to share this with another group and/or the whole class.  Write first blog entry about what it means 

to be a slave and a free person.  Include feelings.   

1. Complete the beginning of the blog entry below 

2. Find a poem or lyrics to a song or an image (s) about slavery, freedom or human rights– upload it and comment on 

it.  

3. At the end of the unit, exchange your blog entries with a class in a link school – students in the link school read and 

upload a comment/feedback 

A slave is someone who …         

However, a free person is … 

The main differences are… 

But … 

an example of a human right is … 

https://www.youtube.com/watch?v=fxZ4H-gq_lc
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Plenary - Reflecting on what has been learnt in the Learning Log 

A typical reflection may consist of: 

● 3 new ‘things’ I’ve learned (about History and about English) 

● 2 things that surprised me (History and English) 

● I question I’d like to ask (History and English) 

 

Making language visible: 

● Analysis of Word Wall contents can invent simple memory 

games 

● Building historical and linguistic language to access this 

topic 

● How to construct a Learning Log with feedback from 

teacher/peers 

 

Outcomes ● Understanding of and ability to define slavery 
● Understanding of and ability to define freedom 
● Understanding what human rights are 
● Through image and song, empathetic understanding of what it means to be a slave 

First blog entry 

 

 



Slavery Unit 1

Student Tasks 1-5 are 
followed by Teachers’ Notes 
and print out 
worksheets/materials

https://unsplash.com/@zulmaury
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UNIT 1 
Slavery and Freedom

Student Tasks 1-5

17



In this unit, we are going to …

• explore and define slavery
• explore what it means to be ‘free’
• understand human rights

Unit 1: What is ‘slavery’?

18



Getting started (1):
Which image best describes slavery? 

Image credit: antislavery.org (https://www.antislavery.org/development-abolitionist-movement-history/)

Exploring freedom

19

https://www.antislavery.org/development-abolitionist-movement-history/


Getting Started (2) Slavery –
Label the pictures

crime (n) /    to punish (v)/    freedom (n) /    to own (v)/   

to breath (v) /    pollution (n) /  judgement (n)  /    to protect (v)

to protectcrimejudgement to punish

pollution freedom to breathe to own

20

https://www.google.co.uk/url?sa=i&url=https%3A%2F%2Fwww.shutterstock.com%2Fsearch%2Fcage%2Bbird&psig=AOvVaw1D3Gf7CMVw-rt01DifPHK8&ust=1585079171421000&source=images&cd=vfe&ved=0CAIQjRxqFwoTCIiMkKCusegCFQAAAAAdAAAAABAJ


Task 1, Activity 1: 
Sort these pictures into two groups -

explain why.
1 2

3 4

5 6

7 8

21

Image credit: antislavery.org (https://www.antislavery.org/development-abolitionist-movement-history/)

https://www.antislavery.org/development-abolitionist-movement-history/


a) They can study

b) They are forced to work for nothing

c) They have access to basic necessities e.g. 

food, water

d) They have their own bed

e) They are not free because they have 

committed a crime

f) They are punished physically

g) They are captured to be owned by another 

person

h) They have not committed a crime

1

Task 1, Activity 2: 
Match the statements to the pictures

Image credit: antislavery.org (https://www.antislavery.org/development-abolitionist-movement-history/)

22

1 2

3 4

5 6

7 8

https://www.antislavery.org/development-abolitionist-movement-history/


Task 1, Activity 3: What is freedom?

Free to 
travel

Access
to facilities
e.g. hospital treatment

Education
Citizenship

e.g. can vote

These are also human rights! 
Work in groups of 4. Add your own ideas to this list on your group sheet.

Basic 
necessities 
e.g. food, 
water

Marry

23



Task 2: What are human rights? 
In pairs, read the laws and match boxes (a-d) with statements (1-4)

b) Magna Carta –
article 39 (1215)

d) Representation 
of the People Act 
(1918)

a) Education 
Act (1870)

c) Clean Air Act 
(1953)

1. No freeman shall be imprisoned without the lawful judgement of his peers.

2. Allowed all men over the age of 21 to vote. It also allowed women over the age of 30 to vote if they 
were either owners of property, or married to owners of property.

3. The first act to create compulsory education in England and Wales for children aged between 5 and 
13.

4. Right to breathe clean air- to reduce air pollution.

43 1 2

Students number the boxes a) - d) using the statements 1-4  ( 5 min)

24



I have right to be 
educated

Task 3, Activity 1: My rights! 
I have the right to…  

I have the right to 
freedom of expression

I have the right to a 
healthy environment

I have the right to be 
protected

I have the right to love 
and to a family

I have the right to 
play!

Freedom of expression    /   play    / be educated   /    love and to a family /     a healthy 
environment    / be protected / 

25



Task3, Activity 2: Write sentences using:
I have the right to… but I can’t… 

I have the right to love and a family but I can’t live 
with my family. 

Live with my family /  drink clean water  /  have free time   /give my opinion  /
go to school /  go out in the street

26



Task 3, Activity 3: Which 
human rights are violated 

in the pictures?
Work in pairs. 
Try to give very clear explanations
Provide additional ideas using history resources

Image credit: antislavery.org (https://www.antislavery.org/development-abolitionist-movement-history/)

27

Image credit: antislavery.org (https://www.antislavery.org/development-abolitionist-movement-history/)

1 2

3 4

5 6

7 8

1. The human rights violated in this picture are…    because…

https://www.antislavery.org/development-abolitionist-movement-history/
https://www.antislavery.org/development-abolitionist-movement-history/


• Think of the rights you have/would like in your school,
share them and list them.

• Collect the ‘best’ 9 rights together- e.g. we have the
right to go outside at break time

• In groups of 2 or 3, write each one of the nine
statements on a card.

• Now create a diamond shape with the cards making
sure that your preferred right goes at the top of the
diamond, the next two follow, then the next three and
so on.

• Which right does your class most strongly prefer? Why?

Task 3, Activity 4: 
My rights: Our school charter! 

We have the right to…  

1

2 2

3 3 3 

4 4

5

28



Task 4 (optional):
Song and images to introduce 

the theme of Slavery 

Play the song ‘Wade in the water’

Play the YouTube clip of the girl with images and the 
song’s origin

https://www.youtube.com/watch?v=UAs_ZmtuKOg

https://unsplash.com/photos/iggwOJK97KY Hussain Badshah 

29

https://www.youtube.com/watch?v=UAs_ZmtuKOg
https://unsplash.com/photos/iggwOJK97KY


1.Suggestion: start your blog entry as follows

2.Find a poem or lyrics to a song or an image
(s)
about slavery, freedom or human rights–
upload it and comment on it.

3.At the end of the unit, think about sharing
your blog.
Perhaps you could exchange your blog
entries with a class in your own school or a
link school.

Other students can read and upload
a comment/feedback

Task 5: My Blog

A slave is someone who …

However, a free person is …

The main differences are…

But …

an example of a human right is ...

30
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Slavery Unit One

Teachers’ Notes

https://unsplash.com/@zulmaury



These exercises can be printed out
The English level is basic with scaffolded
labels to build confidence

Basic level students will need pre-
teaching of vocabulary.
Suggest a few minutes to complete this
activity independently or in pairs – using
the differentiated task. Then, check
answers together

Getting 
started (2)

32



These exercises can be printed out
English level is basic
Building confidence

Basic level students will need pre-
teaching of vocabulary.
Suggest 3-5 minutes to complete this
activity independently or in pairs – using
the differentiated task. Then, check
answers together

33

Getting 
started (2)



Task 1, Activity 1

One set of images per group with a grid sheet – see following two pages.

Students to work in 2s or 3s to sort the pictures in two groups. There are 4

pictures that describe slaves (1, 5,7 and 8) and 4 pictures of prisoners (2,3,4,6).

Students discuss which images belong in each group and find the link between

the images. They are asked to write a sentences explaining their choice. Picture 2

could trigger further discussion- teacher explanation that in some areas, when

pregnant women are imprisoned they are allowed to keep their babies with

them.)

34
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1 2

3 4

5 6

7 8

1 2

3 4

5 6

7 8

One set of 
images 

per group



Group 
1:___________________________________________

Why?________________________________________
_____________________________________________
_____________________________________________

Group 
2:___________________________________________

Why?________________________________________
_____________________________________________
_____________________________________________

Task1, Activity 1: Sort these pictures into two groups and explain why.

36



Notes: the same statement could apply to different

images. Students need to discuss in their groups .

Share with the whole class after 5-8 minutes Answer:

prisoners do not have freedom because they have

committed a crime whilst slaves haven’t committed a

crime.

Prisoners in our context (a, c, d, e) – slaves (b, f, g, h)

Task 1
Activity 2

37



Task 2: What are human rights? 
In pairs, using this handout, read the laws and match boxes (a-d) 

with statements (1-4)

38

b) Magna Carta –
article 39 (1215)

d) Representation 
of the People Act 
(1918)

a) Education 
Act (1870)

c) Clean Air Act 
(1953)

1. No freeman shall be imprisoned without the lawful judgement of his peers.

2. Allowed all men over the age of 21 to vote. It also allowed women over the age of 30 to vote if they 
were either owners of property, or married to owners of property.

3. The first act to create compulsory education in England and Wales for children aged between 5 and 
13.

4. Right to breathe clean air- to reduce air pollution.

Students number the boxes a) - d) using the statements 1-4  ( 5 min)



Task 3
Activity 1

Notes
Show the pattern with the first example

I+ have the right to+ (right) = I have the

right to love and to a family.

Students work individually and complete

the worksheet ( 5-10 min)

Images can be printed out and distributed

Task 3, Activity 1: Write sentences using:
I have the right to… but I can’t… 

Task 3, Activity 1: Write sentences using:
I have the right to… but I can’t… 

39
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Task3, Activity 2: Write sentences using:
I have the right to… but I can’t… 

I have the right to love and a family but I can’t live 
with my family. 

Live with my family /  drink clean water  /  have free time   /give my opinion  /
go to school /  go out in the street



Note: throughout these materials, we have tried to ensure that images are for educational use and wherever possible are referenced. 

Task 5 Blog 
Teachers’ 

Notes

The following pages
provide some ideas for
supporting students to
write their blog

41



Task 5: the Blog- Who do you think a slave is? 
Define what it means to be a slave

I think a slave is…

write or draw 
something you 
link with slavery

Language Support

• define a scientist

• define a prime minister

• define a king

• define a slave

I think

• ... a scientist is someone who
... (e.g. does experiments)

• ... a prime minister is
someone who ...

• ... a king is someone who ...

• ... a slave is someone who ...

42



Task 5 
Post –it ideas 

for Q&A

• Create interactive PowerPoint slide
with bin and thumbs up ( see next
page)

• Ask students to write ideas /draw on
a post-it and stick on a wall

• Encourage agree /disagree with
statement or image using thumbs
(whole class)

• Q & A to group ideas together

43



Listen to some of your ideas

Do you agree?

I agree I disagree

44
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UNIT 2 LESSON PLAN: THE TRIANGULAR SLAVE TRADE –  
A CRITICAL ANALYSIS 

Class: Year:  8 Lessons: 3-4 Date  

Learning Objectives: 
History ● Short Case Study - to understand what life was like in an African country (Benin) in 17th century  

● To understand Triangular Trade  

● To describe reasons behind the slave trade from different perspectives  

● To carry out a simple four-stage enquiry 

English ● To create a whole class word wall to start to classify words and phrases in a differentiated way (single new 

nouns/verbs/adjectives words for all; to identify key phrases for factual information; to identify key phrases for 

opinions and bias) – the wall can be use in different ways for some learners to classify, others to provide 

scaffolding and others to be creative an extend their capacity to express/report on historical events) 

● To create a FACT FILE (can be added to over the units) (note this is used throughout each lesson to pose the 

question: is this fact or fiction? How do you know? (Bias) 

● To use notebooks for creating a Learning Log used to link their history and their literacies (English language 

skills) 

● To use CDFs: describing, identifying/organising, explaining and arguing/evaluating/‘opinion’ words throughout 

the enquiry 

● To create a poem 

● All language work is scaffolded by the teacher and during some group work by peer support. 

Tasks:  Students work in groups/pairs according to different requirements of differentiated tasks. G= group work; P=Pair work; 

I=individual work; C= whole class.The inclusive pedagogic approach adopted in the school means that learners are 

constantly working in different ways according to their own needs. Scaffolded tasks and mentoring learning are 
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hallmarks of the lessons (e.g. through the Learning Log and through Learning Conversations). All tasks are 

differentiated tasks – this is not always clear throughout the units.  

There are 2 Tasks and one Plenary in this unit 

Materials: Find materials for Unit 2  here : student materials (originally PPTs) , PDF student materials relating to different tasks, 

sorting cards, Triangle trade differentiated explanatory texts, Bias Texts and Teachers’ notes. Details of how the tasks 

relate to materials are detailed below.  

Task 1 To construct a Fact File focussing on a case study: Benin (life in the 17th 

century) 

● Introduction to Benin  

● Exploring and interpreting artefacts/images  

● Data gathering (images and video sources)  

● Review: fact or fiction  

Note: Fact File can be individual but more likely to be a group Fact 

File (learners choose whether or not they use a digital format or a 

paper one). All learners are required to contribute some written text 

of their own (not just cut and paste) as well as visual drawings or 

images  

This task is organised in groups of 

mixed-level English learners. The 

ground rules are agreed by the class 

and they understand how to behave 

and the roles which they undertake to 

provide peer support. Teacher scaffolds 

the groups. 

Task 2 To understand Triangular Trade and initial implications through creating a 

Learning Log  

● Teacher Input/context setting 

● Four Stage Inquiry: describing, organising, explaining and discussing  

● Outputs: 

This activity is organised in two ways- 

some groups will be similar level 

English learners (a, b, c, d) and some 

groups will be friendship groups (e) 

and some individual work (f) all with 

peer support and teacher scaffolding. 

Examples of differentiated materials 

https://drive.google.com/drive/folders/1Nzjd-2DyuO5Qn_bzM7j-i0ytwjtNuYXd
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a) annotate a map using a sorting activity at different levels (image, 

word and phrase level) placing on the map – see pack of materials 

(pair work?) (doing and describing)  

b) explain the reasons for the triangle using evidence 

(see differentiated text levels) (Learning Log) (explaining) oral and 

written exercise  

c) engage in judgements and question bias (discussing/evaluating) 

oral and written exercise  

d) fill in the circular diagram transfer to Learning Log scaffolded 

writing  

e) Create an acrostic poem about the slave trade writing/visual  

f) explain the reasons for the triangle using evidence 

(see differentiated text levels) (Learning Log) (explaining) oral and 

written exercise  

g) engage in judgements and question bias (discussing/evaluating) 

oral and written exercise fill in the circular diagram transfer to 

Learning Log scaffolded writing  

h) Create an acrostic poem about the slave trade writing/visual 

are provided which support the 

language development and literacies 

support. 

Differentiated exemplars which need to 

be sorted first buy the teacher for a) and 

c)  

Note? Video clips can be used to show 

the subtitle and transcript facilities on 

YouTube etc when these are available 

to provide differentiated linguistic 

support.  

 

Plenary  

Reflecting on what has been learnt  

A typical reflection may consist of: 

 

Making language visible: 

● Analysis of Word Wall contents can invent simple memory 

games 

● Use of language in text which express values and opinions 

exploration with teacher and creating individual texts to 

demonstrate languaging 
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● 3 new ‘things’ I’ve learned (about History and about English) 

● 2 things that surprised me (History and English) 

● I question I’d like to ask (History and English) 

● How to construct a Learning Log with feedback from 

teacher/peers 

● Creative use of language (acrostic) 

● Presenting their poems 

 

Outcomes 1. A Fact File on Benin featuring art (homework activity) 

2. Findings from a simple enquiry (an annotated map, circular diagram, grid) 

3. Write up their Learning Log  

4. A short poem (ACROSTIC SLAVE TRADE) 

5. Word wall more entries 

6. Learning Log 

 

 



https://unsplash.com/photos/-uj3E7Cu5sM Tasha Jolly
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Using your map of the
world, identify Africa

Now, can you find
Benin?

Getting 
started(1)

50



Getting 
started(2)
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• To understand what life was like in Benin 
in the 17th century*

• To understand the ‘triangular** slave trade

Unit 2 Objectives

* * 

*    dates: 1601-1699

Image credit: Met Museum (https://www.metmuseum.org/toah/hd/bnch/hd_bnch.htm)
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https://www.metmuseum.org/toah/hd/bnch/hd_bnch.htm


Unit 2 Task 1A: Creating a Fact File – 5 facts about Benin

How do we create a fact file?  What are facts and how do we know they are true? 

In groups create a fact
file. Divide your facts
into categories or
themes - see website.
You have ten minutes
to find out three facts.
Be ready to present
them.

When presenting your
facts keep asking the
question: Are these
facts? How do I know?

You could also create a
mini-quiz with some
facts and some
untruths. Ask another
group or the class to
vote – yes/ no/ don’t
know.

https://www.bbc.co.uk/bitesize/topics/zpvckqt/articles/z3s2xnbStart here:

53

https://www.bbc.co.uk/bitesize/topics/zpvckqt/articles/z3s2xnb
https://www.bbc.co.uk/bitesize/topics/zpvckqt/articles/z3s2xnb


1 2 3 4

A Case Study on Benin
What can we learn from the Art of Benin?

5

• https://www.bbc.co.uk/bitesize/topics/zpvckqt/articles/z84fvcw

• https://www.bbc.co.uk/bitesize/topics/zpvckqt/articles/z3s2xnb

Unit 2 Task 1B

54

https://www.bbc.co.uk/bitesize/topics/zpvckqt/articles/z84fvcw
https://www.bbc.co.uk/bitesize/topics/zpvckqt/articles/z3s2xnb


What can we learn from 
the Art of Benin?

Ancient art of Benin shows people, animals and
gods. In Benin City, craft workers worked in groups
or guilds. There were guilds for wood carvers, ivory
carvers, leather workers, blacksmiths and weavers.
Most important was the brass casters’ guild. They
were only allowed to work for the Oba (king).

1. Which animals are in the images?

2.What materials did craft workers use?

3. What does art show us about life in Benin?

4.How were Europeans shown in art?

Unit 2 Task 1B

55



• Think! 
• Is Roots fact or fiction find out!

• Think! 
• Are fact files facts?

‘Roots’ – what can you learn from this series
about life in Africa?

https://www.youtube.com/watch?v=kL5HC48jG8E

Unit 2 Task 1 Extension
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https://www.youtube.com/watch?v=kL5HC48jG8E


Unit 2 Task 2
How did the transatlantic slave trade work?

Learning to 
….. 

Explain the 
meaning of 
Triangular 
Trade 

Identify the goods transported as part of the transatlantic 
slave trade 

Describe how the transatlantic slave trade worked in 
simple terms 

Explain the transatlantic slave trade using evidence to 
support in detail 

Make a judgement about who was most to blame for the 
transatlantic slave trade, using evidence to support 
your judgement 

57



Try these to help you

• https://www.bbc.co.uk/bitesize/clips/zspk2hv
(slave trade BBC short)

• https://www.youtube.com/watch?v=1B3V9wKeNUI
(60 second slave triangle video)
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https://www.bbc.co.uk/bitesize/clips/zspk2hv
https://www.bbc.co.uk/bitesize/clips/zspk2hv


What was the slave trade triangle? 
Task 2 Activity 1 *

?

??

?

Find the countries involved in
the trade on a map.
Mark on your map which
‘goods’ were being transported
at each stage (use images as
well).
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1. Goods from Britain were sent to the
West Coast of Africa.

1. Goods were traded for slaves, who set
sail for European and British colonies
in the Americas.

3. Once there, the slaves were sold for
products that Britain wanted – usually
local produce, which tended to be
cotton, sugar or tobacco.

60

How did Triangular Trade work? 
Task 2 Activity 2



History Language

How to describe

How to explain…

61

Making your own Learning Log



How did the transatlantic slave trade work? 
Task 2 Activity 3

Starter:
1. How long has slavery existed for?
2. Which civilisations have used slaves?
3. How did the arrival of Europeans in Africa change the African
slave trade? Use the clues below for ideas.
4. Why is the transatlantic trade referred to as ‘the triangular
trade’. Explain in full using examples.

"By c.1770, the King of Dahomey was

earning an estimated £250,000 per

year by selling captive Africans to the

European slave traders. He spent most

of the money on British-made firearms

(of poor quality) and industrial-grade

alcohol."
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Slavery existed in Africa before the Europeans arrived  e.g.as in many other societies such as 
the Romans, the Egyptians. BUT after the arrival of Europeans in Africa, the slave trade 
changed. The trade in slaves became a hugely profitable business and millions of Africans 
were enslaved and taken to the Americas.

Key term :
Transatlantic slave trade - the process by which Africans were taken from their homeland to work
as slaves in the Americas. It is sometimes called the 'Triangular trade’ due to the route taken by the
transporting ships.

How did the transatlantic slave trade work? 
Task 2 Activity 3

63



Triangular Trade
The transatlantic slave trade or 

‘triangular trade’ 
Read the text carefully – think about bias. What is it? How can we tell?

First, ships left Europe carrying items like guns, cloth, alcohol and metal. These ships
landed on the west coast of Africa and exchanged these goods with tribal lords. In return,
the African tribal lords gave the European people African slaves.

Then these ships loaded up with slaves and sailed to America and the West Indies. Here
the slaves were forced to work on sugar, cotton, tobacco and/or cocoa plantations. The
Americans then sold these products in Britain and Europe where they were very popular.

Finally, the British and European ships returned with sugar, cotton, tobacco and cocoa.
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Look at the map

I. Label the following on your map:

i. Britain

ii. Africa

iii. North America

iv. British Colonies (Caribbean)

II. Draw three arrows on the map to show the 
trade triangle.

I. Annotate the map to show the following:

i. What Africa wanted

ii. What the Americas/Caribbean 
wanted

iii. What England wanted

Task 2 Activity 5
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How did the transatlantic slave trade work? 
Extension activity

Role played of 
African rulers in 

Slave trade

Roles played of 
European slave 

traders

Roles played of 
anyone else 

involved
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Who was to blame for the transatlantic slave trade? 
Task 2 Activity 6

Most to 

blame

Least 

to blame

Challenge:
Place the following groups of people on
the diagram to show the extent to which
you feel they should be blamed for the
transatlantic slave trade
• African warlords
• British slave ship owners 

Plantation owners 
• Factory owners
• Capitalists
• Ordinary people
• British slave traders
• Bankers.

Mega challenge: Who was most to blame
for the transatlantic slave trade? Write a
paragraph to explain your decision in your
Learning Log.

67



Group Acrostic
S
L
A
V
E
T
R
A
D
E
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• Identify the goods transported

• Describe the transatlantic slave trade in
simple terms?

• Explain the transatlantic slave trade using
evidence?

• Make a judgement about who was most to
blame?

Challenge Check….  Did you?
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https://unsplash.com/photos/-uj3E7Cu5sM Tasha Jolly
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Slavery Unit 2

Note: throughout this unit, we have tried to ensure that images are 
for educational use and wherever possible are referenced. 

Teachers’ Notes

https://unsplash.com/photos/-uj3E7Cu5sM


Using your map of the world, identify Africa

Now, can you find Benin? 

(Teacher can give clues including co-ordinates)

The following word document makes
some suggestions for adapting a L1
History Unit to suit English learners.
(This is not about suggesting different
resources for History, but looking at how
adaptation to make the language
learning and language using for second
language users more visible and
supported (scaffolded)

Suggestions include, for example, the
creation of a Word Wall and the learners
creating a Learning Log ( individual/
pairs/ small group/whole class).

71

Getting 
started



Creating a dynamic 
Fact File

Teacher’s notes following 4 pages

72



Unit 2 Task 1A: Creating a Fact File – 5 facts about Benin

How do we create a fact file?  What are facts and how do we know they are true? 

In groups create a fact
file. Divide your facts
into categories or
themes - see website.
You have ten minutes
to find out three facts.
Be ready to present
them.

When presenting your
facts keep asking the
question: Are these
facts? How do I know?

You could also create a
mini-quiz with some
facts and some
untruths. Ask another
group or the class to
vote – yes/ no/ don’t
know.

https://www.bbc.co.uk/bitesize/topics/zpvckqt/articles/z3s2xnbStart here:
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Student instructions

https://www.bbc.co.uk/bitesize/topics/zpvckqt/articles/z3s2xnb
https://www.bbc.co.uk/bitesize/topics/zpvckqt/articles/z3s2xnb


How do we create a fact file?  
What are facts and how do we know 

they are true? 

• Brainstorm how to create a Fact File
• (could start the discussion about whether

or not we know something is fact – History
written by the Conquerors?)

• This might begin thinking about how we
deal with bias.

• What might simple categories of
information look like and what helps us
know it is factual?

• Ask students to compose a simple question
for each of their facts: Where? What?
When?

• Students could join with a partner to create
a simple quiz and share with another pair

Teacher’s notes based on

https://www.bbc.co.uk/bitesize/topics/zpvckqt/articles/z3s2xnb
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Unit 2 Task 1: Creating a Fact File – 5 facts about Benin

https://www.bbc.co.uk/bitesize/topics/zpvckqt/articles/z3s2xnb


1 2 3 4

A Case Study on Benin
What can we learn from the Art of Benin?

5

• https://www.bbc.co.uk/bitesize/topics/zpvckqt/articles/z84fvcw

• https://www.bbc.co.uk/bitesize/topics/zpvckqt/articles/z3s2xnb

Unit 2 Task 1B
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Use images on the next two pages to encourage learners to find out more for their Fact File. Describe the
image, make an inference (https://www.bbc.co.uk/bitesize/topics/zpvckqt/articles/z84fvcw)

e.g. 1
Shows a procession, with a king or chief with attendants who shade him from the sun with their shields.
They are dressed in fine cloth worked in elaborate patterns, whose colourful appearance we can only
now imagine. Smaller figures, whose size as well as their scanty clothing shows their lesser importance,
carry a ceremonial sword and the kind of circular box used to present gifts.
e.g. 2
The ivory armlet was worn by the Oba (king) of Benin in ceremonies in which he wears a coral costume,
dances with a ceremonial sword and carries a gong. The Oba is represented on the armlet with mudfish
legs and his hands raised to the sky, thus linking him with the great god Olokun, ruler of the sea. The
mudfish has symbolic significance among the Edo people as it can live on land and sea. Similarly, the
Oba is invested with divine powers from the spiritual world above and the secular world below. Ivory
was a royal material. It is white, which symbolises purity, and it was thought to hold the strength and
power of the elephant. Elephants were seen as wise, long-living and good leaders. These were qualities
the Oba saw in himself. Ivory makes excellent long-lasting decorated objects as it is hard, strong and can
be carved easily.

Basic level English learners will need support. Divide into groups – see next page
(animals/materials/images) in order to expand /simplify above

Teacher’s notes

https://www.bbc.co.uk/bitesize/topics/zpvckqt/articles/z84fvcw
https://www.bbc.co.uk/bitesize/topics/zpvckqt/articles/z3s2xnb
https://www.bbc.co.uk/bitesize/topics/zpvckqt/articles/z84fvcw


What can we learn from 
the Art of Benin?

Ancient art of Benin shows people, animals and
gods. In Benin City, craft workers worked in groups
or guilds. There were guilds for wood carvers, ivory
carvers, leather workers, blacksmiths and weavers.
Most important was the brass casters’ guild. They
were only allowed to work for the Oba (king).

1. Which animals are in the images?

2.What materials did craft workers use?

3. What does art show us about life in Benin?

4.How were Europeans shown in art?

Unit 2 Task 1B

76

Divide the class into small groups. 
Using the Bitesize link each group to find out key words and add them to 
the word wall. e.g. 
1. Clay, wood, leather, cloth. The most precious materials were brass, 
coral and ivory.  HOT extension: ask them to think if these materials are 
still used today and if so to give example
2. Masks., wealth, cows sacrifice, 
3. Long faces, bards, armour and guns
4. Further HOT extension work - what can we learn about inference and 
bias?

Teachers’ notes

HOTs -higher order thinking skills



Unit 2 Task 2
How did the transatlantic slave trade work?

Learning to 
….. 

Explain the 
meaning of 
Triangular 
Trade 

Identify the goods transported as part of the transatlantic 
slave trade 

Describe how the transatlantic slave trade worked in 
simple terms 

Explain the transatlantic slave trade using evidence to 
support in detail 

Make a judgement about who was most to blame for the 
transatlantic slave trade, using evidence to support 
your judgement 

77

Each of these 4 elements require specific language. 
Need to focus on and teach: the language of describing 
(identifying and describing); the language of 
explaining; and the language of expressing a 
judgement.
All learners will complete the first two regardless of 
their linguistic ability. Ways in which learning in the 
second two activities will be evidenced will need 
additional support in terms of the language functions ( 
CDFs) linked to higher order thinking. This will  be 
evidenced in their Learning Log.

Teacher’s notes

• https://www.bbc.co.uk/bitesize/clips/zspk2hv 
(slave trade BBC short)

• https://www.youtube.com/watch?v=1B3V9wKeNUI 
(60 second slave triangle video)

Useful resources

https://www.bbc.co.uk/bitesize/clips/zspk2hv
https://www.bbc.co.uk/bitesize/clips/zspk2hv


What was the slave trade triangle? 
Task 2 Activity 1 *

?

??

?

Find the countries involved in
the trade on a map.
Mark on your map which
‘goods’ were being transported
at each stage (use images as
well).

78

Ask students to find the countries involved in the trade on a map
Annotate which ‘goods’ were being transported at each stage (use
images as well) There is a differentiated task for annotation (images,
words and phrases - see separate worksheet)

Teacher’s notes



How did Triangular Trade work?

79

1. Goods from Britain were sent to
the West Coast of Africa.

1. Goods were traded for slaves,
who set sail for European and
British colonies in the Americas.

3. Once there, the slaves were sold
for products that Britain wanted –
usually local produce, which
tended to be cotton, sugar or
tobacco.

Teachers’ notes



History Language

How to describe

How to explain…

80

Help with creating a Learning Log

Some examples - This activity will depend on the kind of (learning) logs  

used in the school ( perhaps the students can design their own?) but 

essentially the aim is to make a visible link between the language and the 

history through literacies such as explaining, justifying etc.

Teacher’s notes



What was the slave trade triangle? 
Task 2 Activity 1 *

?

??

?

Find the countries involved in
the trade on a map.
Mark on your map which
‘goods’ were being transported
at each stage (use images as
well).

81

There is a differentiated task for annotation ( images, words and phrases 
- see following pages)

Teacher’s notes



How did the transatlantic slave trade work? 
Task 2 Activity 3

Starter:
1. How long has slavery existed for?
2. Which civilisations have used slaves?
3. How did the arrival of Europeans in Africa change the African
slave trade? Use the clues below for ideas.
4. Why is the transatlantic trade referred to as ‘the triangular
trade’. Explain in full using examples.

"By c.1770, the King of Dahomey was

earning an estimated £250,000 per

year by selling captive Africans to the

European slave traders. He spent most

of the money on British-made firearms

(of poor quality) and industrial-grade

alcohol."
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Slavery existed in Africa before the Europeans arrived  e.g.as in many other societies such as 
the Romans, the Egyptians. BUT after the arrival of Europeans in Africa, the slave trade 
changed. The trade in slaves became a hugely profitable business and millions of Africans 
were enslaved and taken to the Americas.

Key term :
Transatlantic slave trade - the process by which Africans were taken from their homeland to work
as slaves in the Americas. It is sometimes called the 'Triangular trade’ due to the route taken by the
transporting ships.

How did the transatlantic slave trade work? 
Task 2 Activity 3

83

Here learners can fill in differentiated 

texts – see next page 

(i) with facts and errors statements 

asked to say true or false; 

(ii) one where there are blanks to fill 

in; 

(iii) one with open questions?

Teacher’s notes



See Task 2 
Differentiated Texts 

Student sheet 
(word document)

See Task 2 
Bias Student sheet 
(word document)

QUESTIONS YES NO
Has the person who
created the source any
reason to be one-sided?

Does the choice of words
make things sound good or
bad without actually
saying so?

Are certain facts on one
side used or left out?

Is the author trying to
influence or please their
audience?

Are all possible viewpoints
covered in the source?

Was the author of the
source there at the time?

Was it written down after
the event when facts might
have been forgotten or
remembered differently?

Bias & Reliability 1 

84



Triangular Trade
The transatlantic slave trade or 

‘triangular trade’ 
Read the text carefully – think about bias. What is it? How can we tell?

First, ships left Europe carrying items like guns, cloth, alcohol and metal. These ships
landed on the west coast of Africa and exchanged these goods with tribal lords. In return,
the African tribal lords gave the European people African slaves.

Then these ships loaded up with slaves and sailed to America and the West Indies. Here
the slaves were forced to work on sugar, cotton, tobacco and/or cocoa plantations. The
Americans then sold these products in Britain and Europe where they were very popular.

Finally, the British and European ships returned with sugar, cotton, tobacco and cocoa.

85

Example of a simple text set out as an explanation. 
Learners could recreate the text in simple language or as 
a visual .

Teacher’s notes



Look at the map

I. Label the following on your map:

i. Britain

ii. Africa

iii. North America

iv. British Colonies (Caribbean)

II. Draw three arrows on the map to show the 
trade triangle.

I. Annotate the map to show the following:

i. What Africa wanted

ii. What the Americas/Caribbean 
wanted

iii. What England wanted

Task 2 Activity 5
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Final check provides learners with 
possibility to language their learning 
in different ways and at different 
levels – see written document.
Annotation done through using the 
statement or visual cards.  

Teacher’s notes
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UNIT 3 LESSON PLAN: DOCUMENTING LIFE AS A SLAVE 

Class: Year:  8 Lesson:    5 - 6 Date  

Learning objectives: 
History ● To demonstrate understanding of life as a slave 

● To demonstrate understanding of the importance of sources/bias 

● To contribute to writing an informative group blog demonstrating an understanding of bias. 

English ● To continue to add to the whole class word wall to classify words and phrases in a differentiated way (single 

new nouns/verbs/adjectives words for all; to identify key phrases for factual information; to identify key 

phrases for opinions and bias) – the wall can be use in different ways for some learners to classify, others to 

provide scaffolding and others to be creative an extend their capacity to express/report on historical events) 

● To use notebooks for creating a Learning Log used to link their history and their literacies (English language 

skills) 

● To learn how to create a simple blog 

Tasks: 

 

 

Students work in groups/pairs according to different requirements of differentiated tasks in G= group work; P=Pair 

work; I=individual work; C= whole class. 

The inclusive pedagogic approach adopted in the school means that learners are constantly working in different 

ways according to their own needs. Scaffolded tasks and mentoring learning are hallmarks of the lessons (e.g. 

through the Learning Log and through Learning Conversations). All tasks are differentiated tasks – this is not always 

clear throughout the units.  

In this Unit there is one main task comprising 6 smaller activities. There is one plenary. 



88          SLAVERY 
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Materials The materials for Unit 3 can be found here : the student materials (originally  PPT) follow3ed by Teachers’ Notes, 

cards for role definitions, checking bias materials, slave trade introduction pdf for extension ideas, Word Wall and 

Reflective Learning Log. 

 

Task 1 To curate a small group blog with visuals to describe life as 

a slave. For extra bonus, can you add examples of bias? 

1. Q and A about interpreting a painting 

2. Experiencing how to recognise bias by analysing 

visuals (photos, art) and text (autobiographies and 

extracts) and interpreting a range of different sources 

(using role cards) 

3. Describing /explaining what life was like as a slave 

through starting to outline a blog (describing, 

explaining, evaluating) with illustrations  

4. Creating short texts which demonstrate a CATP 

framework. Raising constant awareness of bias 

5. Data gathering/ arguing (can use learning log if 

required) Using role cards to reinforce role, role play. 

Use this task for languaging learning. 

6. Group presentations of key ideas for blog [drama – 

filmed for blog post, written logs and oral blogs – all 

group members to demonstrate languaging their own 

position]  

 

Language Focus: Text Analysis using the 

Literacies CATP Framework 

Teacher and peer scaffolding in level-specific 

groups. 

1. Using a mind map or organiser to plan, start to 

create a blog from one particular perspective 

(using visuals)  or mini-blogs from different 

perspectives indicating key words and phrases 

(Word Wall) 

Examples of types of language scaffolding could 

be used with some learners.  

2. Using CATP guidance to explore different kinds of 

language (literacies)– text analysis and a section on 

the word wall dedicated to bias i.e. Content, 

Author, Tone and Purpose  

3. Students work in pairs, threes or fours. First, 

individuals read silently. Second, the teacher reads 

aloud to the class. Third, learners read a sentence 

to each other. Then they do the CATP together 

https://drive.google.com/drive/folders/1bHT4PiAar3NDR3Ehffm1zZl2jnPIy9nU
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discussing every step. Set a time for each step 2-3 

minutes.  

4. Blog outlining/writing in mixed groups (within 

each group different roles can be given) use their 

CATP work to support their blog writing. 

Different roles encourage different types of 

difficulty. Create a guiding rubric. Which group 

produces the best blog? 

5. Produce Blogs (different levels: sone outlines to be 

completed with further support; some continuous 

text; others with visual clues - which demonstrate 

their understanding (at different levels) of CATP. 

Peer Assessment (3-2-1-0 criteria type) with 

feedback and feedforward by the teacher.  

 

 

Plenary - Reflecting on what has been learnt in the Learning Log 

● Telling ‘your’ side of the story  

● Recognising different perspectives  

● Identifying the language that evidence those perspectives 

● Identifying the sources that confirm those perspectives 

Using the Learning Log (ongoing) for 

reflecting on their learning (English linking 

with History – what is the language of 

History?) Why is CATP so important in 

reading and writing History texts? 

How can I see bias in text (e.g. media) 

 



90          SLAVERY 
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Outcomes 1. Contribute to the Word Wall 

2. Demonstrate a capacity to analyse text and visuals (using CATP principles using appropriate language 

which recognises bias and demonstrates literacies progression) 

3. Outline a blog with illustrations 

4. Reflections in the Learning Log (e.g. understanding own bias). 
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Slavery Unit 3: 
To understand what life 
was like on a plantation
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Slavery Unit 3: 
To understand what life 
was like on a plantation

Activity 1. What 
impression do 
you get in this 

painting?



What can you see in the picture?

In the picture, I 
can see…

I think they 
are… because…

93



What impression do you get from these images? 

94

Compare these to the previous painting



Activity 3 – expanding vocabulary
Life for a slave – Match the pictures with the words

to shirk (v) /    to dodge (v)/    to harvest(v)/   to pluck (v) /    
to beat (v) /  thigh (n)  /    to whip (v)   / wound (n)

95



What was life like on a plantation?
• To describe the experiences of slaves that lived on a plantation

• To use sources of evidence critically using CATP

What is a plantation?
A plantation  is a large-scale, commercial farm specialising in crops 

such as cotton, sugar tobacco. 

96



Using Images · Activity 2
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What can you see in the source?

Content Remember to CATP your sources!

This man’s slave name was Peter
Gordon and he escaped a
plantation in 1863 to join the
Union army. The north were
fighting the south against slavery.

What can you see in the source?

What does the source make you think about?

In the source,
I can see…

The source makes 
me think about…

I agree but…
The source 

makes me think 
about…

I can also see…
The source makes 
me think about…
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What can you see in the source?

Author Remember to CATP your sources!

This man’s slave name was Peter
Gordon and he escaped a
plantation in 1863 to join the
Union army. The north were
fighting the south against slavery.

Who do you think created the source?

I agree/ 
disagree 

because…  What 
about you? 

I think… created 
this source 
because…

What about you?

In my opinion, … 
created this source 

because…
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What can you see in the source?

Tone Remember to CATP your sources!

This man’s slave name was Peter
Gordon and he escaped a
plantation in 1863 to join the
Union army. The north were
fighting the south against slavery.

How does the source make you feel?

100

This source makes 
me feel… but also…

This source makes 
me feel… and… 

because…

This source make 
me feel… because…
What about you?



What can you see in the source?

Purpose Remember to CATP your sources!

This man’s slave name was Peter
Gordon and he escaped a
plantation in 1863 to join the
Union army. The north were
fighting the south against slavery.

Why do you think this source was created?

101

I think this 
source was 
created to…

I agree/ disagree… 
because… 

What about you?

In my opinion, 
this source was 

created to…



This picture was taken by abolitionists to 
support their campaign against slavery.

To abolish: formally put an end to a system, practice, or
institution.
Abolitionist: a person who favours the abolition especially
capital punishment or slavery.

I think abolitionist 
means…

Can you think of other examples of the use of ‘abolish’ ?

102

I think to abolish 
means…



Activity 3

Read the two texts.
Circle words you may not
understand
Check out the Word Wall for
language help.
What surprises you? Shocks
you?

Whose 
views?
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QUESTIONS
Has the person who created the source any reason to be one-sided?

Does the choice of words make things sound good or bad without actually 
saying so?

Are certain facts on one side used or left out

Is the author trying to influence or please their audience

Are all possible viewpoints covered in the source?

Was the author of the source there at the time?

Was it written down after the event when facts might have been forgotten 
or remembered differently?

Different people different views –
fact, fiction or bias?
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Bias is perhaps the most misunderstood word in the English language.

It is naïve to believe that impartiality or objectivity exist.
In the history of humankind, there has never lived a truly impartial soul, nor will such a person ever exist.
To be biased is to be human.
So what is bias?
Bias is simply each person's unique view of the world.

It is our own prejudice in thinking when we are confronted with new events.
To entirely escape these predispositions is impossible.
We are born inherently biased.
Much of our psychology is governed by the powerful, primal urges of the subconscious mind, such as the libido or the
survival instinct.
Our entire brain is built upon biases, derived from our experiences, and these experiences physically imprint themselves
upon who we are by forming neural connections in the brain called synapses. Our entire way to think is a kind of biological
bias, and our predispositions are a large part of who we are.
Understanding that we are all biased in one way or another, questioning this and challenging it is what matters.

Activity 4
The Definition of Bias Think about 

when you 
are biased

What do you do when you know you are being biased? 
What does this mean? 

Analyse the following 6 sources
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Content
Author
Tone
Purpose

The Diary of Bennet H. Barrow, Louisiana Slave owner, 1841

What can you see in the source?
Remember to CATP your sources!
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Content
Author
Tone
Purpose

What can you see in the source?
Remember to CATP your sources!



Writing task!
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Content
Author
Tone
Purpose

What can you see in the source?
Remember to CATP your sources!



A pregnant woman was beaten in Berbice, Guyana, 
in 1825. Rosa was picking coffee and finding it 
difficult, as she was heavily pregnant. The plantation 
manager thought the women were not working 
hard enough and ordered them all to be whipped by 
an overseer and sent back to work. Rosa was sent 
back to the fields and went into premature labour 
and gave birth to a stillborn (dead) child.
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Writing task!

Content
Author
Tone
Purpose

What can you see in the source?
Remember to CATP your sources!



https://thediaryoflostlives.wordpress.com/2017/01/20/diary-entry-1-the-african-slave-trade/

Choose one of these two sources and 
write what you can see using CATP

Try to analyse this source  on your own
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Content
Author
Tone
Purpose

What can you see in the source?
Remember to CATP your sources!



Answer the main question with questions finding evidence in these sources. 
You can write about the sources too!

Main task revisited: What was life like on a plantation?
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Activity 5 
Unit 3: Get Blogging!!!  Adding to your blog…

You are going to write a blog about life on a plantation.
You will need to do some research to find carefully selected
materials and digital images. Consideration will be given to
bias and analytical with those sources (CATP)

Categories for consideration 
http://www.bbc.co.uk/education/clips/zn64q6f

❑Living conditions
❑Working in the house
❑Working in the fields
❑Punishments
❑ Importance of Culture

Make a start by analysing the following 12 different sources –
add your own too
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Get Blogging!!!  Making a start…

Use a mind map or spider diagram to help you plan:

❑Living conditions
❑Working in the house
❑Working in the fields
❑Punishments
❑ Importance of Culture
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"Wooden floors were an unknown luxury. In a
single room were huddled, like cattle, ten or a
dozen persons, men, women, and children. We had
neither bedsteads, nor furniture of any description.
Our beds were collections of straw and old rags,
thrown down in the corners and boxed in with
boards; a single blanket the only covering.“

This is how one slave, Joseph Henson, remembered
living conditions in the 1850s.

Living conditions
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Why do you think this image were produced?
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The Plantation House
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An unknown 19th-century artist's impression of work in the sugar cane fields

1. What does this picture show about work on the 
plantations?

2. Does the source help us to understand how the slaves 
were treated? 
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Working in the fields
An hour before day light the horn is blown. Then the slaves arouse, prepare
their breakfast, fill a gourd with water and hurry to the field again. It is an
offence invariably followed by a flogging, to be found at the quarters after
daybreak....

The hands are required to be in the cotton field as soon as it is light in the
morning, and, with the exception of ten or fifteen minutes, which is given
them at noon to swallow their allowance of cold bacon, they are not
permitted to be a moment idle until it is too dark to see, and when the
moon is full, they often times labour till the middle of the night. They do
not dare to stop even at dinner time, nor return to the quarters, however
late it be, until the order to halt is given by the driver....

The daily routine of slaves, taken from the autobiography of Solomon Northup, a free man
who was captured and sold into slavery.

118



“The day’s work over in the field, the baskets are
‘toted’ or in other words, carried to the gin house
where the cotton is weighed. No matter how fatigued
and weary he may be – no matter how much he longs
to sleep and rest- a slave never approached the gin
house with his basket of cotton but with fear. If it falls
short in weight – if it has not performed the full task
appointed him - he knows that he must suffer. And if
he has exceeded it by ten to twenty pound, in all
probability his master will measure the next day’s task
accordingly…”

Taken from Solomon Northup's autobiography, ‘Twelve Years a Slave’ in which he tells his story of
how, as a free man, he was captured and made to work as a slave.

What does this 
tell us about the 

lives of the 
slaves on the 
plantations? 
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Working in the fields



‘Africans are nothing but brutes, and they will love you

better for whipping, whether they deserve it or not’

A plantation owner in the 19th Century describing how he
treats his slaves.

What do these two 
sources suggest 

about the treatment 
of slaves by their 

owners? 

Punishment on the plantations

https://www.bbc.co.uk/bitesize/clips/zn64q6f
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Plantation owners in America had complete freedom to buy and sell slaves. 
State laws gave slave marriages no legal protection and so husbands could be 

separated from their wives and children from their mothers. 

A study of slave records revealed that over 32 % of marriages were dissolved by 
masters as a result of slaves being sold away from the family home. 

The owner of Harriet Jacobs used the threat of 
selling her children as a means of controlling her 

behaviour. Jacobs described how one mother, who 
had just witnessed seven of her children being sold 

at a slave-market said 'Gone! All gone! Why don't 
God kill me?' I had no words wherewith to comfort 

her." 
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Punishment on the plantations



Source I: An artist’s impression 
of the brutality

An artist’s impression of a real example of the
brutality of slavery, when a pregnant woman was
beaten in Guyana in 1825. Rosa was picking coffee
and finding it difficult, as she was heavily
pregnant. The plantation manager thought the
women were not working hard enough and
ordered them all to be whipped by a black
overseer and sent back to work. Rosa was sent
back to the fields and went into premature labour
and gave birth to a stillborn (dead) child.

What makes Rosa’s story 
particularly shocking?
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Punishment on the plantations



Keeping traditions alive
Slaves attempted to preserve the culture that they had brought with them from
Africa. Attempts were made to stop slaves from continuing with African religious
rituals. Drums were banned as overseers feared that they could be used to send
messages. They were particularly concerned that they would be used to signal a
slave uprising. Slaves would often sing while at work.

In his autobiography, Frederick Douglass recorded how
slaves "would make the dense old woods, for miles
around, reverberate with their wild songs, revealing at
once the highest joy and the deepest sadness." The songs
told of the slave's loves, work and floggings and served

as rhythmic accompaniment to labour.
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Slaves made and sang songs known as ‘spirituals’. They sang them 
in the fields while they worked, or in their huts as well as on 
Sundays. 

“We’ll soon be free
When de Lord will call us home
My brudder, how long
‘Fore we done sufferin’ here?
It won’t be long
‘Fore de Lord will call us home
We’ll walk de merry road
Where pleasure never dies

We’ll soon be free
When Jesus sets me free
We’ll fight for liberty 
When de Lord will call us home.”

Slaves were punished if they were caught singing this song as the owners thought they 
meant ‘we’ll soon be free’ from slavery.

Why do you think the slaves 
sang these songs?

Negro Spirituals

124



Final consideration 
Did all slaves have the same 

experiences?
Large plantations often needed slaves to work in the plantation home. These slaves enjoyed far better
circumstances. Domestic slaves lived in better quarters and received better food. They sometimes
were able to travel with the owner's family. In many cases, a class system developed within the
slave community. Domestic slaves did not often associate themselves with plantation slaves. They
often encouraged marriages for their children with other domestic slaves.

William Wells Brown, a slave from Lexington, Kentucky, explained in his 
autobiography, Narrative of William W Brown, A fugitive Slave (1847): 

"I was a house servant - a situation preferable to that of a 
field hand, as I was better fed, better clothed, and not 
obliged to rise at the ringing of the bell, but about half an 
hour after."
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Unit 3: Activity 6  Reflections

1. Check back over your blog
2. How does it tell your side of the story 
3. Can you recognise different perspectives 
4. What kind of language gives evidence of those perspectives
5. What kinds of sources confirm those perspectives
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Slavery Unit 3: 
To understand what life 
was like on a plantation

What impression do you 
get in this painting?

Teachers’ Notes

Simple question to provide a space 
for learners to add new phrases 
words to the word wall  - or ask 
them in pairs to think of ten words 
associated with the picture then 
add to the words each time  - or 
play the games of adding to:
I can see X then I can see X and B, I 
can see X, B and G etc as a warm 
up.



Do these images   give 
you the same 

impression as the 
previous picture?

Use these images to brainstorm adjectives ( word wall), 
feelings, reactions. The language of description. In pairs –
to describe a picture and another pair to select the picture 
being described  ( in this picture there is a…._) this is also 
linked to the next few slides about what does this make me 
think about? See following slides for suggested language 
help. 

Teachers’ Notes
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Basic level with support 
Some students will need 
pre-teaching of 
vocabulary. 
Use the word wall.
It’s a confidence builder 
but also focuses on 
extending vocabulary for 
all. This activity can be 
done independently or in 
pairs. Check answers 
together. 

Teachers’ Notes
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Basic 
level with 

less 
support
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What was life like on a plantation?
• To describe the experiences of slaves that lived on a plantation

• To use sources of evidence critically using CATP

What is a plantation?
A plantation  is a large-scale, commercial farm specialising in crops 

such as cotton, sugar tobacco. 
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Print one set per group
Check for language
Re-examine image for sources using CATP.

For differentiation purposes the students are
likely to need a list of the different types of
people involved. This could be single word
or definitions where they have to select the
correct person. See following page.
In the following ten examples scaffolded
tasks will be need to enable all learners to
become familiar with CATP and the
language they need to demonstrate their
understanding.

Teachers’ Notes
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Use ‘Roles’ 
Student Cards 

(word document)

Slave Master Auto-biographer

Plantation
Slave Plantation 

Owner

Domestic Slave Ship’s
Captain

Historian Manufacturer

Someone who…..
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Print one set per group

134
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Learners circle words they do not understand and are 
redirected to the earlier slides for language help. Use  the 
word wall. 

Following documents 
provide bias check and 
extension 
activity to be used as 
appropriate 

Teachers’ Notes

Teachers’ Notes



See Bias Check Student Sheet 
(word document)

See Extension Activity 
Student Sheet (word 

document)
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What can you see in the source?

Content Remember to CATP your sources!

This man’s slave name was Peter
Gordon and he escaped a
plantation in 1863 to join the
Union army. The north were
fighting the south against slavery.

What can you see in the source?

What does the source make you think about?

In the source,
I can see…

The source makes 
me think about…

I agree but…
The source 

makes me think 
about…

I can also see…
The source makes 
me think about…

137

These slides are
teacher modelled so
learners are guided in
using CATP for the
remainder of the unit.
Emphasis then shifts to
the sources

Teachers’ Notes



What can you see in the source?

Author Remember to CATP your sources!

This man’s slave name was Peter
Gordon and he escaped a
plantation in 1863 to join the
Union army. The north were
fighting the south against slavery.

Who do you think created the source?

I agree/ 
disagree 

because…  What 
about you? 

I think… created 
this source 
because…

What about you?

In my opinion, … 
created this source 

because…
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For those who need
additional support
provide a list of key
people (e.g.
planation owner,
the merchant, the
king, the slave, the
sailor)

Teachers’ Notes



What can you see in the source?

Tone Remember to CATP your sources!

This man’s slave name was Peter
Gordon and he escaped a
plantation in 1863 to join the
Union army. The north were
fighting the south against slavery.

How does the source make you feel?
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This source makes 
me feel… but also…

This source makes 
me feel… and… 

because…

This source make 
me feel… because…
What about you?

Emphasis on emotions ( emoticons) and how
these all relate to other the elements of CATP)

Teachers’ Notes



Content
Author
Tone
Purpose

The Diary of Bennet H. Barrow, Louisiana Slave owner, 1841

What can you see in the source?
Remember to CATP your sources!
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Students work in pairs, 
threes or fours. First, read 
the text to themselves. 
Second teacher reads text 
aloud. Third, they read a 
sentence to each other. Then 
they do the CATP together 
discussing every step. Set a 
time for every step 2-3 
minutes. 

Teachers’ Notes



Answer the main question with questions finding evidence in these sources. 
You can write about the sources too!

Main task revisited: What was life like on a plantation?
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Depending on the level of the 
students, the teacher can give a 
minimum of lines/sentences/ 
paragraphs. 
Sentence starters can be 
displayed too but for this task 
learners should show their 
understanding of CATP and life 
on plantations without guidance

Teachers’ Notes



Activity 5 
Unit 3: Get Blogging!!!  Adding to your blog…

You are going to write a blog about life on a plantation.
You will need to do some research to find carefully selected
materials and digital images. Consideration will be given to
bias and analytical with those sources (CATP)

Categories for consideration 
http://www.bbc.co.uk/education/clips/zn64q6f

❑Living conditions
❑Working in the house
❑Working in the fields
❑Punishments
❑ Importance of Culture
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This is core to this unit. There will be a need to draw on 
the simple outline of a blog which some students may 
have written in  a previous unit. Language support will 
be required especially if the blog is to be written from a 
personal perspective. On idea ma be to divide the class 
into groups. Each group is given one of the topics from 
above which they discuss from different perspectives 
before deciding how they will write their blog (e.g. from 
that of the planation owner, the slaves or from a 
historian/documentary).

Teachers’ Notes

http://www.bbc.co.uk/education/clips/zn64q6f


Final consideration 
Did all slaves have the same 

experiences?
Large plantations often needed slaves to work in the plantation home. These slaves enjoyed far better
circumstances. Domestic slaves lived in better quarters and received better food. They sometimes
were able to travel with the owner's family. In many cases, a class system developed within the
slave community. Domestic slaves did not often associate themselves with plantation slaves. They
often encouraged marriages for their children with other domestic slaves.

William Wells Brown, a slave from Lexington, Kentucky, explained in his 
autobiography, Narrative of William W Brown, A fugitive Slave (1847): 

"I was a house servant - a situation preferable to that of a 
field hand, as I was better fed, better clothed, and not 
obliged to rise at the ringing of the bell, but about half an 
hour after."
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UNIT 4 LESSON PLAN: ABOLITION OF THE SLAVE TRADE 

Class: Year:  8 Lessons:    7-8 Date  

Learning Objectives: 
History ● To understand and explain why the slave trade was abolished 

● To understand and explain how the slave trade was abolished 

● To develop independent research skills by selecting and investigating an abolitionist 

● To describe, explain and argue the importance of key abolitionists   

● To create a timeline by finding, synthesising and analysing information 

● To demonstrate understanding of bias and criticality 

English ● To continue to add to the whole class word wall to  classify words and phrases in a differentiated way (single 

new nouns/verbs/adjectives words for all; to identify key phrases for factual information; to identify key 

phrases for  opinions and bias) – the wall can be use in different ways for some learners to classify, others to 

provide scaffolding and others to be creative an extend their capacity to express/report on historical events) 

● To use notebooks for creating a Learning Log used to link their history and their literacies (English language 

skills) 

● To explain in simple ways the reasons why the slave trade was abolished 

● To talk in simple ways about key abolitionists  

● To present findings from individual and group research about an abolitionist to the whole group 

● To argue simply who played the most important role (s) in the abolition of the slave trade 

● To express their views on an aspect of the slave trade in the form of a summative blog 

Tasks and 

materials: 

Students work in groups/pairs according to different requirements of differentiated tasks in G= group work; P=Pair 

work; I=individual work; C= whole class. 

The inclusive pedagogic approach adopted in the school means that learners are constantly working in different 

ways according to their own needs. Scaffolded tasks and mentoring learning are hallmarks of the lessons (e.g. 
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through the Learning Log and through Learning Conversations). All tasks are differentiated tasks – this is not always 

clear throughout the units.  

In this unit there are 6 Tasks  and one plenary 

Materials: Materials for Unit 4- see folder Unit 4.  

Task 1 Familiarisation with abolitionist movement and language (historical and wider linguistic) 

1. Q and A about introduction to the abolition of the slave trade  

2. Pair/group work about introduction to key abolitionists, introducing critical thinking  

3. Complete the grid on slide 9 to identify key aspects of Olaudah Equiano and William Wilberforce [P] 

4. Individual/pair work researching roles of key abolitionists  

Extension tasks [2- 6] 

Task 2 

1. Research and language activities 

Individuals or pairs research one of the named abolitionists or religious groups from slide 13 for a presentation to 

the rest of the group.  Add others e.g. John Newton (writer of ‘amazing grace’). 

‘Find out all you can about the individual and be prepared to answer questions’. 

Either provide a template e.g. below /or ask questions.   

● Who was x? (name, age, family, where they lived?) 

● What kind of job do they have? 

● What did they do for the abolition of the slave trade? 

● Was it an important role?   Why? 

● Why do you think they became abolitionists? 

 

Template 

● Name 

https://drive.google.com/drive/folders/1vNG1yLeV1cI_a0PdVWM9-FZBGHWR1mnv
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● Age 

● Where they lived 

● Family 

● Occupation 

● Role in abolition 

● Why they got involved 

 

2. Survey 

Students take on the role of a character.  Interview 6 other students to find out details about who they are and their 

role in slavery.  

3. Log responses on a survey grid 

Presentation of a key character (I P, or G) to the class. Data gathering/ arguing (can use learning log if required) 

Use these 3 activities for languaging learning.  Creating short texts via presentation which demonstrate a CATP 

framework.  Demonstrate awareness and language of criticality. 

Task 3 Timeline 

Select one of the following timelines.  Search for information and create a timeline (I, P or G)  

● Timeline of abolition movement 

● Timeline of an abolitionist’s life 

● Timeline of a slave’s life 

Data gathering/organising/ explaining 

Task 4 Songs from slavery.   

1. Find a song on the internet that you think expresses slavery from the slave trade.  Print out the words and 

explain what you think it means [I or P].   
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You can find information about these songs here: https://en.wikipedia.org/wiki/Songs_of_the_Underground_Railroad 

2. Share the song with your group – each group presents the song that best represents the slaves’ perspectives 

to the whole class.  Vote for the song that best represents the slaves’ perspectives 

Data gathering/ arguing (can use learning log if required) Use this task for languaging learning 

Experiencing how to recognise bias by analysing song lyrics 

Task 5 Creative blog/diary 

1. Take one abolitionist, e.g. John Newton – https://en.wikipedia.org/wiki/John_Newton.  And write a blog.  It could be 

in a number of forms – e.g. a summary of their life, a media interview, a poem /song they have written – an 

account of what motivated them to write it.  Argue the importance of the role they played in the abolition of 

the slave trade – demonstrate awareness of bias and criticality. 

Explaining/Arguing (can use learning log if required) Use this task for languaging learning. 

2. Group presentations of key ideas for blog [drama – filmed for blog post, written logs and oral blogs – all group 

members to demonstrate languaging their own position]   

3. Class debate on who contributed the most to the abolition of the slave trade 

Task 6 Additional films to watch [homework activity] 

Amazing Grace Momentum Pictures (2006).  Which aspects of the slave trade does this portray well?  And not so 

well? Why?- Explain your reasons 

Trailer: https://www.youtube.com/watch?v=Q6Cv5P9H9qU 

https://youtu.be/cRuWRy5McCM - this preview is with Spanish subtitles. 

Full film free on Prime video 

 

https://en.wikipedia.org/wiki/Songs_of_the_Underground_Railroad
https://en.wikipedia.org/wiki/John_Newton
https://www.youtube.com/watch?v=Q6Cv5P9H9qU
https://youtu.be/cRuWRy5McCM
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Plenary - Reflecting on what has been learnt in the Learning Log 

● Reflect on what has been learnt about abolition of the slave trades 

● Reflect on what you have learnt about the abolitionists – explain your view of who had the most important role and why 

● Recognise different perspectives 

● Identify the language that evidence those perspectives 

● Identify the sources that confirm those perspectives 

● Explore slaves’ views of slavery expressed in song 

● Gather, organise and explain data in a timeline 

 

Outcomes 1. Write up their Learning Log (e.g. how their perspectives about the slave trade have changed). 

2. Presentation of an abolitionist  

3. Timeline (self-selection) findings from research 

4. Short piece of work to report investigation about a song (any format e.g. text, blog, recording, illustration, 

presentation) 

5. A creative blog about an abolitionist (e.g. summary of their life, a media interview, comments on a poem /song they 

have written) 

6. Class debate ‘Who contributed the most to the abolition of the slave trade?’ 

Across all tasks: evidence of independent research and awareness of criticality and bias; DOEA; CDFs 

 

 



Slavery Unit 4:
Abolition of the
slave trade

https://unsplash.com/photos/c77dIthd_Tk Kristina V
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What was the abolitionist 
movement and what kind 
of language is linked to it?
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Unit 4:



ECONOMIC
enslavement is expensive and 

inefficient 

ABOLITION OF SLAVERY
There are many reasons why Britain abolished the 

slave trade in 1833. These reasons are: 

LEGAL 
enslavement is 

illegal under British 
law

POLITICAL
popular opinion was anti-

slavery

Let’s start with why? Task 1 Activity 1

Create a mind map with possible reasons
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PROBLEMS IN THE 
PLANTATIONS

enslaved people continued to 
resist enslavement and 

would not be suppressed

RELIGIOUS
enslavement is 
wicked and un-

Christian

ROLE OF KEY 
INDIVIDUALS such 

as William 
Wilberforce and 
Olaudah Equiano
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ABOLITION OF SLAVERY



This engraving was produced in 1837. 

Slavery was abolished in 1833. However, abolition in 1833 did not immediately free
those who were already enslaved – they had to endure a further four years known as
the ‘apprenticeship’ before emancipation. Punishments were still widely used,
despite pressure on the colonial assembly to legislate against such acts.

How significant was 
Equiano’s role in the 
abolition of slavery? 

Who was responsible? Activity 2 

Make a list of people who played a role
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What did a Quaker teacher, a
Methodist preacher, a former slave, a
former slaver, a ship's doctor, a
businessman, an African composer, a
Baron, a scholar, an outspoken widow,
a lawyer and a wealthy politician have
in common?

Big question!
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Equiano knew that one of the most
powerful arguments against slavery was
his own life story. He published his
autobiography in 1789: The Interesting
Narrative of the Life of Olaudah
Equiano.

The book began with a petition
addressed to Parliament and ended with
his antislavery letter to the Queen.

The tens of thousands of people who
read Equiano's book, or heard him
speak, started to see slavery through the
eyes of a former enslaved African.

How significant was this book? Did it make a vital 
contribution to the abolitionists' cause? Consider: Are 

Equiano’s experiences representative of all slaves?

The book became best seller and translated into many languages
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William Wilberforce is the most famous name
associated with the movement to abolish
slavery, indicating that the salvation of West
African slaves rested on the shoulders of one
MP.

Slaves are typically represented as brutalized
victims of an immoral trade.

BUT what of the numerous slave revolts
throughout the Caribbean?

Did slaves themselves help abolish slavery?
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The enslaved African people did not accept their loss of 
freedom and tried to resist slavery. 
This resistance took many forms.

Why resistance? by whom? Activity 3
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Passive 
Resistance

Slaves often used 
passive (non-

violent) methods to 
resist slavery. These 

included…

• Working slowly
• Producing poor quality work
• Deliberately damaging tools and crops
• Pretending to be ill to avoid work
These methods reduced the plantation owner’s profits but 
could result in slaves being punished if caught.
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How significant were the roles of other key leading abolitionists in the abolition of slavery? 

Olaudah Equiano William Wilberforce

What important role did the 
event/person play to help to 
lead the campaign?

Equiano’s most powerful arguments 
against slavery was his own life story. 
He published an autobiography in 
1789.

What were the key motivations 
for these people to end slavery?

His own experiences

Was it important that they were 
successful to political leaders or 
slaves?

How important was their 
background in the campaign for 
the abolition of slavery?

He enabled people to see slavery 
through his eyes.

How successful were they at 
leading the campaign for the 
abolition of slavery?
Rating    /10

ACTIVITY 4: Read through information on the sheets.
Complete the table.

Summarising key figures
in the Abolition Movement
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How significant were the roles of other key leading abolitionists in the abolition of slavery? 

Toussaint L'Ouverture The Underground Railroad The Amistad Rebellion 

What important role did the 
event/person play to help to lead 
the campaign?

What were the key motivations for 
these people to end slavery?

Was it important that they were 
successful to political leaders or 
slaves?

How important was their 
background in the campaign for 
the abolition of slavery?

How successful were they at 
leading the campaign for the 
abolition of slavery?
Rating    /10
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Olaudah Equiano

Equiano knew that one of the most powerful arguments against slavery was his own life story. He
published his autobiography in 1789: The Interesting Narrative of the Life of Olaudah Equiano.

The book began with a petition addressed to Parliament and ended with his antislavery letter to the
Queen.

The tens of thousands of people who read Equiano's book, or heard him speak, started to see slavery
through the eyes of a former enslaved African.

William Wilberforce

William Wilberforce was a MP. He devoted most of life and parliamentary career to the
abolition of the British Slave Trade.

• Evangelist
• Lobbied for social improvements
• He worked very closely with leading abolitionists Clarkson and Sharpe and was the voice

for the Society of the Abolition of the Slave Trade.
• On the 26th July 1833 the Slavery Abolition Bill was passed. Three days later Wilberforce

died. He is buried in Westminster Abbey.

Toussaint L'Ouverture

Former slave Toussaint L'Ouverture leads a slave revolt in Haiti, West Indies in 1971.

His military genius and political acumen transformed an entire society of slaves into the independent
state of Haiti.

The events that happened in Haiti instilled fear and discouraged the importation of slaves into the
United States of America.
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The Underground Railroad
In the USA some runaway slaves were helped by a secret organisation called the ‘Underground
Railroad’. It was run by white people in the northern states. Escaping slaves hid in a series of safe houses
known as ‘stations’ during the day and travelled during the night. Escaping slaves were guided by
‘conductors’.

Harriet Tubman (pictured left) became one of the most famous runaways. Following her escape, she
made nineteen trips to the south and led 300 slaves to freedom in Canada.

Slave owners offered a reward of $40,000 for Harriet, dead or alive, but she was never caught.

It is estimated that the Underground Railroad helped approximately 50,000 slaves escape to freedom.

The Amistad Rebellion
In 1807, Britain and the USA banned the trade in slaves. Despite this, the trade continued illegally.

In April 1839, Joseph Cinque and 53 other Africans were sold in Cuba and loaded on to the illegal
slave ship, the Amistad.

While still in port, Cinque led a rebellion. The ship’s cook and captain were killed and the rest of
the crew were set adrift in a small boat. The slaves tried to force their new owners to sail them back
to Africa. Instead the ship was captured by the US navy, and Cinque and the other slaves were
arrested for murder.

At their trial in 1840, the slaves argued that they were free men who were being held captive. The
jury agreed with them and the judge ordered their freedom.
However, opponents of the decision appealed. The appeal was heard by the Supreme Court (the
highest court in the USA). Cinque and the others were cleverly defended by a former President of
the USA, John Quincy Adams. The Supreme Court agreed with the original decision. In January
1842, Cinque and the other Africans arrived back in the West African country of Sierra Leone as free
men.
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Christian groups, such as the Quakers, thought that slavery was a sin 
against God and religion. They spread the anti-slavery message 

amongst the people of Britain..

William Wilberforce, a British politician, campaigned against the 
slave trade. The first time he introduced the idea in the House of 

Commons he lost the debate by 163 votes to 88, but he never gave 
up.

Thomas Clarkson collected evidence against slavery. He spread his 
message all over the country by publishing posters, pamphlets and 

making public speeches.

The Society for the Abolition of the Slave Trade was set up in 1787. 
Its aim was to outlaw the sale and slavery of Africans.

Anti-slavery petitions were signed in British towns e.g. in 1792 alone, 
519 petitions were handed to Parliament demanding the abolition of 

the slave trade.

Josiah Wedgwood joined the anti-slavery campaign and designed 
a logo for it. The design appeared on bookplates, coat buttons, wax 

seals, jewellery etc.

Between 1730 and 1797, there were slave rebellions against the British. 
The rebellions slowly changed people’s attitudes.

In 1795, Julian Fedon led the slaves of Grenada in a violent rebellion 
against the British. Although the rebellion failed, it convinced 

people that slavery was wrong.

Slaves in Britain went to court to try and get their freedom. By the 
early 1800s most judges were setting slaves free. The law of the land 

was turning against the idea of slavery.

An ex-slave called Olaudah Equiano wrote a book of the story of his 
life as a slave. Many British people read the book and as a 

consequence opposed slavery.

Hannah More was a member of the Abolition Society. 
She wrote poems and books about the horrors of the slave trade, and 

convinced many of the need to ban it.

Sugar plantations were closing as cheap sugar could be bought 
from Brazil and Cuba. People argued that slaves would work harder 

if they were freed and paid.

Granville Sharp used the law courts to try and give slaves their 
freedom. He fought many court cases. Slavery was becoming legally 

unacceptable.

On 25 March 1807 the Abolition of the Slave Trade Act received its 
royal assent after the Houses of Parliament voted in favour of 

ending the practice.

Some answers 
– check your grids
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Slavery Unit 4:
Task 2: 
Extension 
Activities

https://unsplash.com/photos/c77dIthd_Tk Kristina V
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• Research an individual

• Create a timeline

• Songs from slavery

• Creative blog/diary

• Additional films

https://unsplash.com/photos/c77dIthd_Tk


Unit 4, Task 2 : Extension Activity A 

Use the activities below to develop your knowledge further. The activity 
is to highlight individuals involved in the abolition of the slave trade.

Research an individual By yourself or in pairs research one of the named 
abolitionists or religious groups from slide 15 for a presentation to the rest of the 
group. Add others e.g. John Newton (writer of ‘Amazing Grace’).

Find out all you can about the individual and be prepared to 
answer questions. Either answer these questions or use 
the template below

1. Who was x? (name, age, family, where they lived?)

2. What kind of job they have?

3. What did they do for the abolition of the slave trade?

4. Was it an important role? Why?

5. Why do you think they became an abolitionist?

Template
Name:

Age:

Where they lived:

Family:

Occupation:

Role in abolition:

Why they got involved:
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Christian groups, such as the Quakers, thought that 
slavery was a sin against God and religion. They spread 

the anti-slavery message amongst the people of 
Britain..

William Wilberforce, a British politician, campaigned 
against the slave trade. The first time he introduced 

the idea in the House of Commons he lost the 
debate by 163 votes to 88, but he never gave up.

Thomas Clarkson collected evidence against slavery. 
He spread his message all over the country by 

publishing posters, pamphlets and making public 
speeches.

The Society for the Abolition of the Slave Trade was 
set up in 1787. Its aim was to outlaw the sale and 

slavery of Africans.

Anti-slavery petitions were signed in British towns e.g. 
in 1792 alone, 519 petitions were handed to Parliament 

demanding the abolition of the slave trade.

Josiah Wedgwood joined the anti-slavery campaign 
and designed a logo for it. The design appeared on 
bookplates, coat buttons, wax seals, jewellery etc.

Between 1730 and 1797, there were slave rebellions 
against the British. The rebellions slowly changed 

people’s attitudes.

In 1795, Julian Fedon led the slaves of Grenada in a 
violent rebellion against the British. Although the 
rebellion failed, it convinced people that slavery 

was wrong.
Slaves in Britain went to court to try and get their 

freedom. By the early 1800s most judges were setting 
slaves free. The law of the land was turning against the 

idea of slavery.

An ex-slave called Olaudah Equiano wrote a book of 
the story of his life as a slave. Many British people 

read the book and as a consequence opposed 
slavery.

Hannah More was a member of the Abolition Society. 
She wrote poems and books about the horrors of the 

slave trade, and convinced many of the need to ban it.

Sugar plantations were closing as cheap sugar 
could be bought from Brazil and Cuba. People 

argued that slaves would work harder if they were 
freed and paid.

Granville Sharp used the law courts to try and give 
slaves their freedom. He fought many court cases. 

Slavery was becoming legally unacceptable.

On 25 March 1807 the Abolition of the Slave Trade 
Act received its royal assent after the Houses of 

Parliament voted in favour of ending the practice.



Task 2B. Survey

Students take on the role of a character. Interview 6 other students to find out details
about who they are and their role in slavery.

Task 3. Create a timeline

• of the abolition movement

• of an abolitionist’s life

• of a slave’s life

Task 4. Songs from slavery. Find a song that you think expresses slavery from the slave
trade. Print out the words and explain what you think it means
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Task 5. Creative blog/diary

Take one abolitionist, e.g. John Newton – https://en.wikipedia.org/wiki/John_Newton. And write a blog. It could be in

any format – e.g.

• a summary of their life

• a media interview

• a poem /song they have written – an account of what motivated them to write it.

• a blog for a friend

• Any other blog format based on your study of the slave trade

Additional films to watch

• Amazing Grace Momentum Pictures (2006). Which aspects of the slave trade does this portray well? And

not so well? Why?- Explain your reasons

• Trailer: https://www.youtube.com/watch?v=Q6Cv5P9H9qU

• https://youtu.be/cRuWRy5McCM - this preview is with Spanish subtitles.

• Full film free on Prime video

Note - throughout this unit we have tried to ensure that all images used for educational purposes are referenced wherever possible.
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UNIT 5 LESSON PLAN:  A CASE OF HISTORY REPEATING ITSELF? 

WORLD DAY AGAINST TRAFFICKING (30TH JULY) 

Class: Year:  8 Lesson:    9-10 Date  

Learning Objectives: 

History With support and guidance carry out a group investigation (class-based enquiry) into the following: 

●  To understand the concept of modern-day slavery  

● To explore similarities and differences between historical and contemporary slavery 

In order to plan a detailed programme of events and resources  

● To raise awareness of WDAT World Day Against Trafficking (30th July)  

English ● To demonstrate confidence and progression in use of English as text written and oral (evidence form 

Learning Log and group work) 

● To demonstrate an understanding of appropriate English, careful use of language for  sensitive topics 

and through a visible contribution to the group presentation of their planned World Day 

● use the whole class word wall; 

● To brainstorm the kind of language needed to conduct the study 

● To map out/ make a display of resources e.g. advertising the events, interviewing a key speaker, showing 

films and video clips etc. 

● To use notebooks for creating a Learning Log used to link their history and their literacies (English 

language skills) 

Tasks  Students work in groups/pairs according to different requirements of differentiated tasks in G= group work; 

P=Pair work; I=individual work; C= whole class. 
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The inclusive pedagogic approach adopted in the school means that learners are constantly working in different 

ways according to their own needs. Scaffolded tasks and mentoring learning are hallmarks of the lessons (e.g. 

through the Learning Log and through Learning Conversations). All tasks are differentiated tasks – this is not 

always clear throughout the units. Each individual will set their own targets with their teacher for this unit.  

In this final unit there are 2 tasks - the Inquiry and the Event  (using a Jigsaw format) and one plenary 

Materials: Materials for Unit 5 are in this folder: The Student materials (originally PPTs) frame the teaching unit and follow 

the unit plan, Modern Day Slavery PDF,  Teacher Notes, and Breaking the Chain worksheet. 

Task 1 The Inquiry (Expert group) 

● Introduction (definitions and jigsaw rules) 

● 6 strands (organisational framework) including resource 

bank and how to use it as well as the world wall  

★  Definitions  

★ Victims -  Synthesising collaborative data collection in 

different formats 

★ Classification – here can subdivide for further 

investigation between group members  

★ Case Studies – some learners can find more or create their 

own  

● Deciding which data to take back to the home group 

Use a jigsaw activity to enable greater 

sharing and peer scaffolding of key data to 

take back to home group. This will enable 

all to take back to their home group some 

information recorded in their Learning Log. 

All tasks are differentiated. 

Focus on literacies. 

Task 2 The Event (Home group) suggestions 

o Create an organising committee with different roles 

(doing) and tasks/design brief  

o Organise/plan/agree on the Day’s activities 

In home groups (mixed level) language 

level groups. 

 

https://drive.google.com/drive/folders/1PhxTyaYch0NoPvNRsNg_ijlXQifBYN-V
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o Construct as a whole class the design criteria/rubric for the 

display. 

● Planning (organising) and decision-making/negotiating 

● Debating (arguing) 

o Create the display (explaining) and briefing notes, ready 

for the vote.  

o Voting results, winning plan announced (+ teacher 

feedback and feedforward. 

Peer Assessment (voting for the best 

idea/display with agreed criteria) 

Teacher assessment of individuals 

language work including their oral and 

written contributions at individual’s own 

level – evidenced in the Learning Log. 

 

Plenary - Reflecting on what has been learnt in the Learning Log, 

● What have I learned? (modern slavery, literacy and events planning) 

● What would I want to know more about? 

● What kind of language did I use? How can I use this language more?  

● How can I select two or three pieces of work from this Unit to demonstrate my progression? 

● Does my Learning Log reflect my progress? How do I know? 

 

Outcomes ● Learning Log record of data collection and summary of one theme (their contribution)  

● Display of World Day Against Trafficking event planned for the school/community with a brief 
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Slavery Unit 5:
Modern Day 
Slavery 
(Presentation)
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HOPE FOR JUSTICE

Human trafficking is one of the most serious and barbaric crimes,
profiting from human misery. Our response is a strategic one: focus
on excellence, professionalism and outcomes to help

victims find healing, hope and justice. Now is the time for all of us to
act and end suffering.”

Neil Wain
International Programme Director, Hope for Justice

https://hopeforjustice.org/modern-
slavery/?gclid=Cj0KCQjw0caCBhCIARIsAGAfuMwOM1fxR9l2YaO52taYhRNsxgz35ly50gqLozNxCjVjWaNfumEyduwaAlH_EALw_wcB

174



Read this report or visit the website for Hope for Justice

Read stories and analsye the statistics

https://hopeforjustice.org/year-in-review/

https://www.dw.com/en/why-modern-slavery-and-human-trafficking-still-exist-world/a-52853992
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http://www.dw.com/en/why-modern-slavery-and-human-trafficking-still-exist-world/a-52853992
http://www.dw.com/en/why-modern-slavery-and-human-trafficking-still-exist-world/a-52853992


WHAT DOES IT
MEAN TO BE 
FREE?  WHAT 
DOES IT

MEAN TO BE A  
SLAVE?

https://www.arisefdn.org/slavery-
today?gclid=Cj0KCQjw0caCBhCIARIsAGAfuMzkVvO7M1kPM_7Mt4uJE98g5N 
Bo2YlNniK08WqUCl2z33Ql1FkB0UUaAtNgEALw_wcB

https://unsplash.com/photos/1v1s1_HFerY
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EXAMPLES OF MODERN DAY 
SLAVERY
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https://unsplash.com/photos/zh0J32MrJfA
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HOW ARE 
PEOPLE  
FORCED
INTO MODERN  
SLAVERY ?



CASE 
STUDIES

https://www.arisefdn.org/slavery-
today?gclid=Cj0KCQjw0caCBhCIARIsAGAfuMzkVvO7M1kPM_7Mt4uJE98g
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WHAT CAN I DO?
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https://www.arisefdn.org/slavery-today?gclid=Cj0KCQjw0caCBhCIARIsAGAfuMzkVvO7M1kPM_7Mt4uJE98g5NBo2YlNn
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Slavery Unit 5: 
Past and 
Present
History Repeating itself?



Be informed and take action!
In this unit you will carry out research/inquiry & 

organise a school awareness raising  event
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How much are these goods 
worth?  (approximately)

Getting started 1
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How much are 
you worth?

•Skills 
•Looks 
•Strong 
•Healthy 
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Getting started 2
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Getting started 3



Why ask 
these 

questions?
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Getting started 4



My definition of the following:

Slavery is……………….

Human trafficking is…………………
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Getting started 5



Human trafficking is the illegal movement 
of people, typically for the purposes of 
forced labour.

Slavery is when a person is owned by 
someone and entirely dominated by some 
influence or person.

Key Words 
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Getting started 6
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Task 1: The inquiry



You will carry out an inquiry on Modern Day Slavery in groups.

The inquiry can be a Jigsaw Activity or a one group action, where each

member of your group can be responsible for researching a particular

theme. The themes are as follows:

1. Definitions (clarifying what we mean, who are they?)

2. Classifications (different categories – which focus?)

3. Guiding questions (creating critical questions)

4. Gathering data (in different formats)

5. Case studies (summarising)

Use the following resources to help you get started!
You will create a presentation/outline idea to share with everyone
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Sentence Starters 

I think that 
……………………………….

A reason why this person 
was vulnerable to 

trafficking is………………

I think that they were 
………………………..

I think this because…………

Key Words /Phrases

Advantage 
Greed 
Profit 

Wealth 
Lack of respect 

Lack of understanding 
Vulnerable 

Support 
Appalling 

Cruel 
Optimism 

Hope 
Education 

Health 
Skills 

Simple Answers

Questions 1 and 2

Because
………………………….

Questions 3 and 4
Adjectives

Question 5
Your own question:
What? Why? How?

Where? When?
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Is this statement true or false
1 Slavery has existed throughout History

2 All sorts of people in many countries in 
history have been slaves of others

3 There is no slavery in Britain today
4 Slavery started when millions of Africans 

were take to the Caribbean and America in 
the 18th century

5 Slavery does not exist in the world today
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Task 1: The inquiry (1,2,4)



Remember to check the date when you are reading statistics. 
Why is this important?
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Think about this……
When looking at human trafficking your value/worth is partially based
on how vulnerable you are. What does vulnerable mean?

Statistics of people more likely to be trafficked are: -
• Women (although men are too but perhaps in different ways)
• Children
• Runaways, orphans
• Homeless people
• Those seeking a better life in a foreign country.

You are worth more if you are easy to make disappear.
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Different types of slavery
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Task 1: The inquiry (2)

1. Forced labour

2. Child labour

3. Forced marriage

4. Sexual slavery

5. Bonded labour

6. Descent based

slavery



Forms of Slavery

Use the six types of 
slavery to classify the 
following descriptions

Note: the spelling of labor. Why is this?

Can you think of examples of domestic 
servitude? 
Forced labour? Other examples?
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This modern form of slavery exists when a person is forced to
work as a way of paying off a loan. The worker will often receive
basic food and shelter as a form of payment, but may never pay
off the loan and in some cases it can be passed down the family,
from generation to generation.

This affects those people who are illegally recruited by a person, 
a criminal group or some governments around the world, and are 
made to work against their will. They can be threatened with 
violence and other punishments, and receive little or no pay. 

The form of modern slavery affects those people born into a 
“group” that society views as being suited to being used for slave 
labour.  This can be based on class, race or ethnicity.

A

B

C

Read descriptions A, B, C, D, E and F. 
Match a letter with a number  to classify the type of slavery
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This modern form of slavery affects girls and women who are told
who they are to marry and have no choice in the matter. They are
sometimes sold into this life by their families. Many are treated as
slaves by their husbands and often receive physical violence.

This modern form of slavery affects mostly girls and women,
although some young boys too, and involves forcing them to
provide sexual services for money. Usually, they are locked up, and
can receive physical as well as sexual violence from their captor.
Sex without consent is, of course, rape.

This modern form of slavery exists when the labourer is below
minimum legal working age. Some employers prefer to hire
workers under the minimum age as they are less likely to complain
about poor working conditions and poor pay.

D

E

F
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Task 1: The inquiry (2)



Success Criteria

Key Questions

1. What is people trafficking?

2. What jobs are they expected to 
do?

3. Why does slavery still exist? 

4. What are the similarities and 
differences between ‘slavery past’ 
and ‘slavery present’?  (name two) 

We can:

❑ define human trafficking.

❑ name the modern forms 
of slavery. 

❑ evaluate the different 
types of slavery and 
consider the impact that 
this has on their lives

❑ compare slavery past and 
present 

Some key questions to help your
Group understand modern-day 
slavery
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What is missing?
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Task 1: The inquiry (4)
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Task 1: The inquiry (2,4)
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Task 1: The inquiry (4)
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Task 1: The inquiry (4)



See ‘Breaking 
the Chain’ Student Sheet 
(word document)

See Modern Day 
Slavery pdf

https://unsplash.com/photos/oo3teQgOmWI David Rodrigues
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Case Studies: Developing Empathy

1. Why was this person vulnerable to trafficking?

2. What do you think was the motivation of the traffickers/ 
person being trafficked? 

3. How was this trafficked person treated?

4. How would you feel if you were put in this situation? 

5. What questions would you like to ask them? 

Read the following 3 case studies and make notes based on the 
questions above.  See next slide for language frames
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A Latvian woman in her early 20s arrived in London on her own
leaving her young children behind. She was recruited by an
employment agency at £100 fee. She regularly worked 16-hour
shifts in factories, under threat of losing her job and
accommodation if she refused. Overtime was never paid. She was
transported to work double shifts in Barnsley, sleeping in a car
between shifts. Sometimes migrants worked two shifts only to be
paid for one. Her protests were met with threats of dismissal. She
was placed in a bedroom with two men she did not know. Her
general mood was 'Terrible. Having to live in a room with two
men. You can't dress. You can't do anything.' She didn't know
where to go to for advice, her English wasn't strong and she had
no friends. She described herself as 'trapped.''

Source: Case study by research team

Case Study One
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Case Study Two
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Task 1: The inquiry (5)

Two Vietnamese men in their twenties were promised a job at a hotel
in the UK, paying £18,000 each to their agent in Vietnam for this
arrangement. They came to the UK under the government's work
permit scheme with a promise of receiving £4.95 per hour for their
work. A representative from an agency supplying workers to major
hotel chains met them at the airport and took their passports. They
were put to work in a hotel. They worked for two months without
receiving any pay, only food. They attempted to strike but, almost
immediately, their families in Vietnam received threats. They
approached the local Citizens' Advice Bureau via a Vietnamese-
speaking person they met on the street. They are too frightened to
approach the Vietnamese Embassy, but want to warn others.

Source: Citizens Advice Bureau



Case Study Three
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Task 1: The inquiry (5)

In January Valdis from Estonia moved to a new job on a farm. He was aware that he had
to re-register and he gave all his paperwork to a co-worker who spoke Russian and
English and assured him that his registration would be taken care of. He never received a
contract or payslips and was paid £70 per week and told that the remaining salary was
being put in a bank account for him - however this did not happen.

In October, Valdis was involved in an accident involving chemicals. His employer
dropped him off at the hospital and had no further contact with him. He lost his sight
and had to remain in hospital for a lengthy period of time.

He has no money, as his ‘supposed’ bank account did not exist, and no source of income.
Valdis does not want to return to Estonia but has no choice as he does not have the
ability to search for jobs or find employment with his disability and lack of English. His
employer has not offered any support or help and his remaining salary is unaccounted
for.

BBC NEWS



https://unsplash.com/photos/Oalh2MojUuk Jason Goodman
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How will you present 
your inquiry?

Have you created criteria 
for evaluating with the 

class?

Task One: 
Presenting your 

Inquiry

https://unsplash.com/photos/Oalh2MojUuk


Task 2
The Event
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Each group will construct an idea/plan:
• Create an organising committee with different roles 

(doing) and tasks/design brief Organise/plan/agree on 
the Day’s activities

• Construct together as whole class the design 
criteria/rubric for the display.

• Plan (organising) and engage in  decision making/ 
negotiating

• Debate the best way to deliver the plans (arguing)
• Create a display (explaining) and briefing notes, ready 

for the vote. 
• Vote for the best idea: the winning plan announced (+ 

teacher feedback and feedforward).
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Task 2: The event
A competition - Groups will vote for the best idea for a school event to raise awareness of
Modern Day Slavery
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Task 2: The event

Plan an event for your school/community
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Task 2: The event

1. Brainstorm Ideas (mind
map)
2. Plan a series or events
(web ideas)
3. Design a poster (use 
Glogster)
4. Prepare and/or conduct
an interview
5. Plan a drama/music 
performance
6. Mash rolling screen
images
7. Write a letter
8. Create a display with
notes
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Task 2: The event



Everyone’s view matter!
✔What makes a successful event?

✔Brainstorm criteria, negotiate 
rubric (whole class) and use 
these to guide your planning. 

✔Remember they will used to 
assess your display……… 
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Task 2: The event



Resources Bank – take out & add in

• https://www.youtube.com/watch?v=ielKBf5Jp6E
• Modern Day Slavery (25 minutes) film

• https://www.theguardian.com/news/2019/feb/25/modern-slavery-trafficking-persons-one-in-200
Guardian newspaper extract

• http://www.endslaverynow.org/learn/slavery-today written extract each explaining 6 types 
of modern day slavery

• htthttps://www.bbc.co.uk/news/world-asia-36416751
• https://hopeforjustice.org/modern-slavery/ webpage Hope for Justice

• Find TED talks on You Tube (use subtitles to help you)
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https://www.youtube.com/watch?v=ielKBf5Jp6E
https://www.theguardian.com/news/2019/feb/25/modern-slavery-trafficking-persons-one-in-200
http://www.endslaverynow.org/learn/slavery-today
https://hopeforjustice.org/modern-slavery/
https://www.bbc.co.uk/news/world-asia-36416751
https://hopeforjustice.org/modern-slavery/


Refer to Teachers’ 
Notes 

(word document)

Note: throughout this unit, we have tried to ensure that images used for educational purposes are referenced wherever possible. 
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